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Introduction and purpose 
Changes introduced into the system of ter-
tiary education and caused by globalization and 
internationalization of higher education affect the 
academic profession both positively and nega-
tively. Academic staff have to acquire new roles 
and expand their competences but the pace of the 
changes and scarce time resources often aggra-
vate the academic faculty cognitions and frustrate 
the faculty. Thus, it is of paramount importance 
to find out how the university community of 
practice perceive the internationalization and En-
glishization of tertiary education and what impact 
these processes have on academic identities as 
the changes going on can affect teachers’ perfor-
mance, motivation and efficacy [2, 30].  
Scientists recognize that an institution will 
become internationalized “only through the crea-
tive utilization of the imagination and agency of 
those who comprise the university” [26]. There-
fore, the academic staff are the central subjects of 
internationalization, operating this process [22] 
and being influenced by the consequences of this 
phenomenon [15].  
One of the drivers of internationalization is 
the wide introduction of English taught pro-
grammes. There is irrefutable evidence that Eng-
lish as a medium of instruction (EMI) is a global 
phenomenon nowadays, as the majority of higher 
education institutions go global and strive for 
attracting both international students and aca-
demic staff to increase their international profiles 
[25]. Therefore, the academic identity should be 
given special attention as the integration in global 
science and education depends on the cognitions 
of the academic staff, their affinity to the values 
of internationalization and their commitment in 
time and effort to university Road maps.  
Much research has been conducted to define 
the concept of identity [3]; to establish the nature 
of identity, self and agency [13, 14]; to describe 
identity as both the process if “reinventing” your-
self and the result of this process that teachers ex-
perience [19]; to study the social and contextual 
factors that affect the teacher’s perception of him-
self in profession and in professional society [10]. 
However, few researchers investigate the impact 
of EMI on all the constituents of teacher identity. 
Reaching a full understanding of the important 
aspects of identity and the ways in which they are 
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related can be challenging, though they are essen-
tial to find out the ways to support the academic 
staff to successfully perform their new roles on 
international arena. 
The focus of our research is to define how 
the changes in tertiary education, in particular, 
the introduction of EMI programmes affect the 
teacher’s identity when a lot of pressure is put on 
academic staff to internationalize both their edu-
cation practices and research activities. The pur-
pose of this paper is to provide evidence that  
the introduction of EMI programmes affects all 
the constituents of teacher identity in various 
ways by discovering the particular aspects of the 
influence at a certain EMI setting that is Russian 
Federation, South Ural State University. The data 
gained will help to structure the teacher training 
programmes in EMI to provide substantial sup-
port to content teachers and to strengthen their 
professional and personal identities. 
 
The Russian context of EMI 
The Russian context of EMI has its own dis-
tinctive aspects. First, it is tremendously diverse. 
At Innopolis, Kazan, a computer technology uni-
versity, the default teaching language is English 
even though the great majority of students are 
Russian; with well-paid faculty members and 
many NNESs that have fluent English. Students 
are supposed to have upper-intermediate level of 
English (CEFR B2). In this context, EMI training 
risks being misinterpreted by faculty members as 
an unnecessary remedial activity. However at 
SUSU, the site of our study, the default teaching 
language is Russian, only a limited number of 
faculty members speak fluent English, and there 
is no fixed minimum level of English for stu-
dents, even those enrolled on SUSU’s English-
medium courses. Translation into English, and 
proofreading of articles written by faculty mem-
bers, are regarded as valuable services, which  
the university provides through a writing centre.  
A second important aspect is the disciplinary 
mix of Russian higher education. The old Soviet-
era image of research strongly oriented to sub-
jects like Physics and Engineering may have 
faded, but the preoccupation with technology has 
continued in a new form. The potentially wide 
applications of machine learning, together with 
the global success of American tech companies, 
provides the background to public-private part-
nerships such as Innopolis. For the current gov-
ernment, artificial intelligence is one of the key 
technologies of the future, and the dominant lan-
guage in Computer Science is English. SUSU’s 
origins lie in the natural sciences and engineering, 
and analysis of the university’s strategic plan 
demonstrates that technology is a strong element 
in its discourse of modernization. We might hy-
pothesize that at SUSU, support for teaching in 
English will be stronger in science, technology, 
engineering and mathematics. A related question 
is whether disciplinary background affects wil-
lingness to act as both language and content 
teacher. Our respondents’ cognitions of their own 
responsibilities for language teaching form one 
element of our study. 
Thirdly, we must consider the cultural and 
political contexts. We must not forget that Rus-
sian is also an international medium of instruc-
tion. RMI has been one of the casualties of the col-
lapse of the Soviet Union. In Kazakhstan, Fier-
man [9] has found evidence of English being 
used more widely at the expense of Russian. In 
addition, Lillis and Curry [17] have demonstrated 
that NNES academics face the challenge of an 
international academic publishing industry heavi-
ly biased towards native speaker English. At 
SUSU, English-language publication targets have 
been imposed on staff across the board with little 
regard for previous experience or language profi-
ciency, based largely on the hope that translation 
services can bridge the gap. All these factors 
could foster resentment of the priority given to 
English. Contrastingly, other English-language 
modernization policies are potentially more ap-
pealing to teachers, and might provide a basis for 
what Dewi [7] has labelled “positive imperial-
ism”. SUSU’s strategy of internationalizing by 
offering more courses in English offers a crucial 
career development opportunity to the lecturers 
who deliver them. Most are low-paid by interna-
tional standards. These rival perceptions of the 
rise of English as a symptom of Russian cultural 
decline or as a symbol of openness and opportu-
nity can also be observed at national level. In 
2012, the positive view of English informed 
Project 5-100, a modernization programme for 
higher education in which SUSU participates. 
More recently, as relations with Anglophone 
countries have deteriorated, a new Minister of 
Education, less sympathetic to 5-100, has taken 
over and has introduced Russian language tests 
for foreign students wishing to study in Russia. 
Perhaps some rebalancing after the rise of IELTS 
and TOEFL was overdue. In summary, then, the 
place of the English language in Russia is per-
haps even more contentious than in other expand-
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ing circle countries. The cognitions of Russo-
phone teachers about the place of English in Rus-
sia are therefore of great interest to us.  
 
South Ural State University context 
The context of our research is South Ural 
State University, Chelyabinsk, Russia. It is a Na-
tional Research University, participant of the 
Project 5-100 aimed to increase the world recog-
nition of Russian universities and to enhance 
their competitiveness at the world education mar-
ket. The university comprises 10 higher Schools 
and Institutes with 120 departments, 40,000 stu-
dents, more than 250 education programmes with 
only 8 of thembeing EMI programmes, 100% of 
which are Master’s programmes in the fields  
of Linguistics, Economics, Computer Science, 
Mechatronics, Power Engineering. The university 
strives to enhance its international profile and 
makes it a priority to increase the number of EMI 
programmes that are 100 % English taught pro-
grammes aimed to attract international students. 
Therefore, EMI is here to stay and academic staff 
can not ignore it but have to commit time and 
effort to meet the tightening requirements of  
the administration to the faculty’s professional 
competences. 
 
Defining teacher identity 
With the variety of definitions of identity in 
the research literature today it is difficult to give 
a precise description of the concept “identity”. 
For the purposes of our research, the general con-
struct of identity should be contextualized both in 
terms of the changes taking place in tertiary edu-
cation and at South Ural State University, in par-
ticular, and, in terms of EMI practices being  
the global trend for universities worldwide.  
A major constraint in understanding identity 
is a variety of issues embodied into the concept. 
To operate the concept wisely a researcher should 
understand the link between identity and the self, 
the connection between identity and agency,  
the role of emotion, professional discourse in 
shaping identity, the contextual factors that change 
identity and the global trends leading to the changes 
in the system of tertiary education. Moreover,  
the fact that the concept of identity has been ex-
plored across different disciplines: in philosophy 
[23,18]; in psychology [8]; in anthropology [14] 
adds difficulty to identity comprehension.  
In contrast to early modernist definitions that 
viewed identity as individual and intertwined 
with the relationship of the concept of self [8, 18], 
a new post-modern construction finds that identi-
ty is not a fixed, predetermined attribute, but is in 
constant flux, changing and shifting with our in-
teraction with our environment and context [1]. 
The literature on teaching reveals that a teacher’s 
identity is a dynamic notion affected by a number 
of factors both internal [20], and external [10, 21]. 
A fundamental element here is the impor-
tance of agency in identity formation. Van Lier 
[24] notes that such agency includes initiative, 
intentionality, control, self-regulation, and self-
efficacy. In differentiating self and identity, he 
states that the self entails a stable core with  
the aim to preserve one’s integrity, while identity 
negotiates with the surrounding reality to build 
one’s self into the world.  
Identity is a context dependent notion and is 
bound to social, cultural and political contexts. 
Bucholtz & Halldefine identity as “the social po-
sitioning of self and other; a relational and socio-
cultural phenomenon that emerges and circulates 
in local discourse contexts of interaction rather 
than as a stable structure located primarily in the 
individual psyche or in fixed social categories” 
[6, p. 586].  
Related to this idea of social nature of a hu-
man being is Wenger’s [27, 29] concept of com-
munities of practice that are “groups of people 
who share a concern, a set of problems, or a pas-
sion about a topic, and who deepen their know-
ledge and expertise in this area by interacting on 
an ongoing basis” [28, p. 4]. Wenger admits that 
identity is formed while engaging in communities 
of practice. Being the members of these communi-
ties, “we define who we are by what is familiar, 
what is foreign, by what we know and, what we 
can safely ignore” [28, p. 239]. 
Moreover, this interaction with the commun-
ities of practice, which also involves language 
and discourse, plays a role in identity construc-
tion with an individual being placed in a particu-
lar context [11]. Gee [12] defines identity as a cer-
tain kind of person in a given context. He outlines 
four perspectives of the identity: 1) the nature 
perspective (N-Identities): a state developed by 
forces in nature (e.g. gender); 2) the institution  
I-perspective (I-identities): a position that stems 
from authoritative powers within institutions  
(e.g. a professor); 3) the discursive perspective 
(D-identities): an individual trait that develops 
through interaction with others (e.g. caring); and 
4) the affinity perspective (A-identities): identity 
that develops based on experiences shared with 
a like-minded group (e.g., teachers). Thus, people 
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have to manage not one single unity but multiple 
identities the manifestation of each depends on 
the time, place and context. 
Beijaard et al. [4, 5] conceived teacher iden-
tity as an ongoing process of reflection on tea-
chers’ practical experiences and identified four 
critical features for growing a professional iden-
tity: professional identity is an ongoing, dynamic 
process in which teachers interpret and reinterp-
ret their experiences; it implies both person and 
context; professional identity consists of several 
sub-identities that strive to live in harmony with 
one another; the drive of identity is agency, as 
teachers themselves should be active in their pro-
fessional development. 
Thus, accumulating the definitions and as-
pects discussed above teacher identity can be de-
scribed as a complex phenomenon, an ongoing 
self-directing process and the result of the process, 
comprising a set ofdynamic and flexible sub-iden-
tities developed in time having highly-contextua-
lized nature and depending on social conditions 
and professional circumstances of an individual. 
The social nature of teacher identity expli-
cated by an idea of belonging to a particular 
community applies to the participants of our 
study as the academic staff enter a new job de-
scription as EMI lecturers, acquire new roles, 
expand beyond their boundaries, engage in new 
communities and have to negotiate meaning with 
international students, administration of the uni-
versity, language teachers, English taught pro-
gramme heads. The identity teachers have in the 
workplace, in this case as academic lecturers at 
a university and their affiliation within their field 
of study, or even affiliation with those who use 
English as the medium of instruction, plays a role 
in how these teachers define themselves and how 
the changes introduced affect their professional 
and personal conceptions of self.  
 
Teacher identity structure 
To evaluate the impact of English medium 
instruction onto the academic staff identity we 
have to describe the structure of teacher identity.  
Describing the structure of identity, resear-
chers in fact disclose its content. Eriksson [8] 
determines the content of identity as a configura-
tion, which unites inclinations, basic needs, abili-
ties, significant self-identifications, successful 
sublimations and constant roles. It also deter-
mines the system of values, ideals, vital plans, 
social roles of an individual, its inclusiveness in 
current life of society.  
The typology of identity shifts discussion 
from the content of identity to the form of its ex-
pression and confirms a variety of different types 
(an ego identity and group identity, personal and 
social, positive and negative, acquired, borrowed, 
premature, mature) identities expressing poly-
semy of its contents and discloses need of their 
allocation by various researchers.  
The idea about the existence of two main as-
pects of identity – focused on a social environ-
ment (social identity) and on unique manifesta-
tions of the person (personal identity) – is pre-
vailing in modern western psychology. It gives 
rise to two principal types of structural classifica-
tions of identity: the first type is based on the need 
in self-realization and concentrated on personal 
motives, values, attitudes. The second type of 
classification is focused on the need in recogni-
tion and here the principle of classification lies 
into the idea of belonging to a community of prac-
tice and how the others see me.  
We adopted the model of teacher identity 
from J. Kling Soren’s study [16]. She describes 
the teacher identity as a construct consisting of 
three components: professional identity, personal 
identity and institutional identity. The model is 
presented on Fig. 1.  
Professional identity comprises two elements: 
“professional expertise, which is interpreted in 
relation to the specific knowledge teachers ac-
quired and professional authority, which is inter-
preted as how others see you, in relation to what 
you know and your status” [16, p. 82]. Based on 
lecturers’ cognitions, Kling found that profes-
sional expertise consisted of two components, 
content knowledge and pedagogical knowledge. 
The latter has a variant, content pedagogical 
knowledge, which is the pedagogical knowledge 
need to teach a specific subject. Professional ex-
pertise embraces professional authority, which 
means whether your expertise is recognized and 
accepted by others. When we consider that tea-
ching in English affects terminology, pedagogy 
and ability to communicate expertise, it is easy to 
see how EMI might call into question a teacher’s 
professional identity, that is, their sense of self as 
a professional person.  
Personal identity includes the features of 
character the person possess and manifests in  
the classroom. They can be both positive and 
negative and “they can affect all aspects of what 
we do, how we react to a variety of situations, 
and how we are perceived” [16, p. 90]. Aspects 
of personal identity can form an element of 
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teacher identity, for example if one sees oneself 
as a hardworking person, committed to changing 
society, or interested in other cultures. 
Institutional identity is “a form of hierarchical 
position in the academic community” [16, p. 139]. 
This describes the sense and degree of affinity 
someone feels for the institution they belong to, 
such as whether they identify with the institu-
tion’s goals, for example internationalisation.  
These three components, professional iden-
tity, personal identity and institutional identity, 
collectively constitute teacher identity in its va-
rious dimensions. 
We have also adopted our conceptual frame-
work for our qualitative study of teacher cogni-
tions of their identity in EMI settings. Teacher 
cognitions are teachers’ beliefs about teaching. 
These beliefs can be elicited through question-
naires, interviews and reflective writing or in-
ferred from observations. Kling [16] used teacher 
cognitions as one of the bases for her conceptua-
lization of teacher identity.  
Thus, after describing the concept and struc-
tural elements of teacher identity we can formu-
late the research questions the study seeks to an-
swer. 
Research question 1: What are South Ural 
State University EMI lecturers’ attitudes to EMI?  
Research question 2: What is the baseline for 
SUSU EMI teaching staff before the systematic 
introduction of EMI? 
Research question 3: How does EMI influ-
ence the constituent parts of a teacher identity? 
 
Methods and procedure 
The baseline research was aimed to find out 
the initial setting of EMI at SUSU, to reveal the 
teaching staff attitudes and cognitions of what 
EMI is, to define the possible threats and possi-
bilities for a teacher identity as a flexible multi-
componential construct. The study was con-
ducted at South Ural State University, spring-
autumn 2017. 
The need to introduce EMI in the education 
process has become the motivation for the deve-
lopment of the tailored language support course 
for the university staff chosen to provide teaching 
in English in the nearest future. The staff enrolled 
has become our respondents. All are the partici-
pants of Lingvaprogramme – language support 
courses for the university staff developed on 
a modular principle, and provided by the univer-
sity on a regular basis.  
A questionnaire and a survey were devised 
to study academic staff cognitions on the EMI 
introduction into SUSU. 
The questionnaire comprised 15 questions 
about the respondents‘ affiliation, teaching expe-
rience, experience in EMI, their ideal image of 
a teacher and their ideas about the influence  
of EMI on teaching process where their roles are 
those of content teachers. We also questioned 
them on effective teaching strategies for an EMI 
classroom. 
The Likert scale survey consisted of 40 state-
ments that allowed us to analyze the participants 
perceptions of possible benefits and drawbacks of 
EMI for SUSU, the institutional context of EMI, 
the EMI motivation of the SUSU staff, their con-
fidence in own expertise and effectiveness in 
EMI teaching. 
Initially the participants were asked to assess 
their level of English according to the CEFR 
(Common European Framework of Reference). 
The description of CEFR levels were given to 
them and they marked the levels of four basic 
skills: speaking, listening, writing and reading. 
Later on, the participants were given to fill in  
 
Fig. 1. Kling’s model of teacher identity 
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the questionnaires about their position at univer-
sity, experience in EMI, background in language 
learning. Finally, the respondents were to answer 
the questions on their how they percept EMI, 
what challenges and possibilities they see for EMI 
introduction at SUSU.  
 
Participants’ Profile 
The participants of the study were 30 univer-
sity instructors, associate professors, and profes-
sors from 14 different departments: Computer 
Science, Engineering, Mechatronics and Automa-
tion, Civil Engineering, Motor Transport, Archi-
tecture, Biology, Structural Chemistry, Law, Phi-
losophy, Sociology and Political Sciences, Eco-
nomy and Management, Customs Affairs, Auto-
mated Electric Drive. None of the participants 
has taught or has been taught abroad, and none  
of them has a clear idea of what EMI is. Most of 
them do percept EMI as reading lectures in Eng-
lish by direct transfer of their content knowledge 
from Russian into English not taking into consid-
eration the pitfalls of the process and the context 
of its application as well as the multicultural 
issues that may arise in the classroom. 
 
Results 
1.1. Self-assessment of English proficiency 
and EMI experience 
The self-assessment results show that 53% 
report Intermediate level of English in speaking, 
writing, listening, and reading, with the receptive 
skills rated higher than the productive. Most par-
ticipants also say that they are not very often in 
contact with English, in terms of the four skills. 
47% assessed themselves as Upper-Intermediate 
users of English though all of the participants 
admitted they have difficulties of self-expression 
and stumble on both Grammar and Vocabulary 
issues every time they use English.  
A fifth of the respondents (20%) have had 
one year of experience in EMI, and all of them 
had it with international students (not local stu-
dents) at South Ural State University without 
leaving Russia. The reflections on EMI expe-
rience are very contradictory starting from  
euphoria remarks (quite few in number) to the 
description of EMI as a challenging task. The cor-
relation with language ability is obvious here – 
the higher the standard of English the more posi-
tive feelings the participants had. Those who do 
struggle with the language admitted that it was 
a frustrating experience for them as there were 
situations in the classroom when they did not get 
whether the students understood them and did not 
know the strategies how to check comprehension 
with a limited language ability of both teachers 
and students. All 30 participants (100 %) admit-
ted they needed additional training in both lan-
guage and teaching strategies for the successful 
implementation of EMI. 
The answers to the question: How did you 
feel when delivering classes in English can be 
illustrated by the following answers of the partic-
ipants: “Embarrassed”, “Not confident”, “Less 
confident than in Russian”. “It is a challenge that 
you have never had before”. A positive response 
was made by a philosopher that has C1  
(Advanced level of English). “On the one hand, 
it was a wonderful intercultural atmosphere of 
genuine intercultural communication when 
a Russian teacher and Iraq students read and 
analyzed the text of French philosopher trans-
lated into English. On the other hand, it was hard 
to concentrate on the content as I often caught 
myself on the thought that I am thinking about 
the grammar issues”. 
1.2. The impact of EMI on academic staff 
institutional identity 
It can be admitted that EMI for SUSU staff 
is a new phenomenon and an emerging field of 
study. Though 100% of teachers accept it as an 
inevitable development of the university, 83 % 
notify the fact that SUSU staff needs language 
support courses to raise their level of proficiency 
in English (Table 1). Moreover, the respondents 
express the wish for the international students to 
be tested for their language ability before being 
enrolled – the procedure that is neglected now 
with the university language policy undefined. 
Language ability is the main concern for 
Russian teachers if to compare with the research 
conducted in Scandinavian countries and it defi-
nitely influenced their opinions, when 73 % agree 
that students learn better in their mother tongue 
though 60 % support the statement that better 
course material is available in English. 
67 % of the respondents is for the introduc-
tion of the English taught courses in the depart-
ment programmes as they see it as the main rea-
son for attracting international students and vi-
siting professors for international cooperation 
and sharing research findings. 
Though only 53 % accept it as the responsi-
bility of the department what courses to choose 
for EMI instruction, we can see that 40 % are 
not against but uncertain about whose responsi-
bility it is. 
Теория и методика профессионального образования  
 74 Bulletin of the South Ural State University. Ser. Education. 
Educational Sciences. 2019, vol. 11, no. 2, pp. 68–78
1.3. The Impact of EMI on academic staff 
personal identity 
Though few of the participants had EMI ex-
perience they realize how beneficial it is for their 
career at the university as the KPI they have to 
reach include their publication activities, estab-
lishing international academic contacts, partici-
pating in international research teams and teach-
ing in EMI can substantially improve their stan-
dard of English and provide them with the 
necessary skills. It is a striking change for the last 
few years in the motivation of the academic staff 
as the top-down approach to implement English 
into education process and research activities 
turned into the personal ambition of being a suc-
cessful researcher at a university (Table 2). 
To reveal the personal identity of the res-
pondents we asked them, first, to draw an ideal 
portrait of a teacher and the way he/she should be 
perceivedby the students. Then we suggested re-
flecting on the qualities the respondents have and 
define which ones they still need to develop.  
The results show that the majority of the 
SUSU staff portrays a teacher as a knowledgea-
ble and competent person, ready to help, open to 
communication, and cooperation with the stu-
dents. 
The features the teachers marked as needed 
to be improved do mostly reflect their lack of 
confidence not in the specific domain knowledge 
but in language proficiency that can influence 
their behavior in the classroom and even turn 
them into less sociable people deprived of sense 
of humor.  
The decisive influence of English language 
proficiency on teacher’s personality is proved by 
the fact that 86 % of the respondents say they feel 
less confident when they deliver their lectures in 
English and 60 % say it causes difficulties for 
them to lead a discussion in English (Table 3). 
Table 1















Not all university teachers have 
the necessary skills  
for teaching in English 
19 6 5 0 0 0 
Students learn best when they  
are taught in their mother tongue 
12 10 6 2 0 0 
Teaching in English could lead  
to a wider gap between students’ 
levels of ability 
2 17 5 4 0 2 
If the course material is in English, 
teaching in English creates a better 
link between teaching and course 
material 
6 12 6 2 2 0 
Better course material is available 
in English than in Russian 
6 12 3 5 2 2 
 
Table 2 
Personal identity: motivation to teach in English 
I (am going to) teach  














The university wants me to 2 6 10 4 5 3 
My department wants me to 2 6 6 2 12 2 
It is a personal ambition of mine 20 6 2 2 0 0 
Of the benefit to my students 4 4 10 2 10 0 
Of the respect it will bring  
from my students 
4 6 11 5 4 0 
It will be good for my career  
prospects 
12 16 2 0 0 0 
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1.4. The Impact of EMI on academic staff 
personal identity 
In terms of professional expertise 67% of 
teachers report they are experts in their fields  
of study and know the terminology in English 
they still show less certainty about both language 
proficiency and teaching strategies needed for 
seminars and lectures. It can be explained by the 
fact that STEM teachers do not have pedagogical 
education and their knowledge of teaching me-
thods is not consistent, as it more relies on their 
self-study than professional help and in-home 
courses provided by the university (Table 4).  
The professional authority of the respondents 
is not undermined by their lack of competence in 
English and they are perfectly sure that both stu-
dents and colleagues percept them as highly qual-
ified specialists.The repeated melody of the 
SUSU staff is that it is not valued enough by  
the university administration, which is seen from 
the 50% of the answers placed in the area of un-
certainty (Table 5).  
 
Discussion. Kling’s model revisited 
The research conducted enabled us to recon-
sider the Kling model of teacher identity.  
The model revisited is presented on Fig. 2. One 
of the most striking findings is the strong personal 
motivation that respondents have to become EMI 
teachers. The idea that teachers shape their iden-
tities through their own agency is well illustrated 
by the extent to which they are motivated by per-
sonal ambition rather than by institutional pres-
sures. One reason for this is instrumental: teachers 
Table 3















It is more difficult for me to have  
a discussion related to my specialist 
field in English than in Russian 
9 9 3 2 7 0 
I feel less confident when I teach  
in English than in Russian 
11 15 1 3 0 0 
I feel I am a less successful teacher 
when I teach in English than in  
my mother tongue 
7 12 5 0 2 4 
My professional authority suffers/will 
suffer from teaching in English 
2 6 2 8 8 2 
 
Table 4















I have the language proficiency  
to teach in English 
4 6 8 5 7 0 
I know the terminology of my subject 
in English 
4 16 2 4 2 2 
I can lecture effectively in English 0 3 13 8 5 1 
I can conduct a seminar effectively  
in English 
2 4 12 8 4 0 
 
Table 5 















I am respected by my colleagues. 6 20 2 2 0 0 
I feel valued by the university. 5 7 13 0 3 2 
I am respected by my students 8 16 0 2 2 2 
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believe that EMI will be beneficial for their ca-
reers. However, there is also a wider national-
cultural dimension, reflected in their majority 
beliefs in the benefits of English to Russia, and in 
their openness to Western culture via English. 
Concerning professional expertise, our res-
pondents felt confident of their command of  
the English-language terminology of their sub-
ject, but contrastingly unsure of their ability to 
lecture and conduct seminars in English. Their 
confidence in whether they are proficient enough 
in English shows no clear pattern, and so far 
a majority are not yet convinced that they have 
sufficient support to bolster their expertise. We 
can characterize these findings as showing that 
EMI is a challenge to their professional expertise. 
With regard to professional authority, our 
respondents sent mixed signals. Although a nar-
row majority of the panel do not expect their  
authority to suffer when teaching in English, 
much clearer majorities express concern about 
their confidence and success using EMI, and 
a small plural majority do not expect their effi-
ciency to improve. We can perhaps characterize 
these findings as showing that EMI is somewhat 
threatening to their professional authority. 
Taken together, what we find is that changing 
to EMI produces uncertainty in our respondents’ 
professional identity, to the extent that it is re-
vealed by their expressed cognitions. This partly 
reflects their lack of experience of teaching in 
English, but also stems from doubts about their 
language proficiency, lack of clarity about  
their role as content teachers vs. language tea-
chers, and lastly uncertainty about which peda-
gogical strategies to pursue.  
Lastly, although an institutional element to 
teachers’ motivation is less common than person-
al motives, there is a majority belief that EMI is 
both necessary and beneficial to the university. 
To this extent, their sense of institutional identity 
may be strengthened by teaching in English. 
Overall, we have a snapshot of teacher cog-
nitions of identity-related issues at the very start 
of their training to become EMI teachers.  
It is clear that there are many elements of teacher 
identity in play and open to change. For this rea-
son, we could characterize our panel’s teacher 
identities at this stage as emergent.  
 
Conclusions 
The present study explores how the ongoing 
changes in the system of tertiary education, and 
EMI introduction in Russian university setting,  
in particular, impact the academic staff identity 
as the academic staff is the valuable resource for 
the university administration to reach their stra-
tegic goals set by university Road Maps. 
The SUSU case indicates that few EMI pro-
grammes are offered currently to attract interna-
tional students and the academic staff consider 
EMI programme development as inevitable evo-
lution of the university. They percept it overall as 
a positive change in their professional career de-
velopment. The faculty expressed affinity with 
the university goals in terms of EMI introduction 
and their institutional authority seemed to be  
stable. Moreover, they are motivated by personal 
ambition rather than by institutional pressures. 
The main challenge here is to bridge the gap be-
tween real and desired English proficiency both 
for EMI lecturers and international students. 
The results of the study can be used to develop 
the theoretical issues of academic staff identity 
 
Fig. 2. Kling’s model revisited 
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based on Kling Soren model of teacher identity. 
The survey results of SUSU academic staff cog-
nitions about the impact of EMI on their personal, 
professional and institutional identities can be 
utilized for both the development of institutional 
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ВЛИЯНИЕ ОБУЧЕНИЯ СПЕЦИАЛЬНЫМ ПРЕДМЕТАМ  
НА АНГЛИЙСКОМ ЯЗЫКЕ НА ИДЕНТИЧНОСТЬ ПРЕПОДАВАТЕЛЯ 
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В статье рассматривается влияние обучения специальным предметам на английском 
языке (EMI) на профессиональную идентичность преподавателя вуза на основе исследова-
ния, проведенного в Южно-Уральском государственном университете. Авторы анализи-
руют контекст внедрения EMI в практику вуза, дают определения понятиям идентичность, 
профессиональная идентичность преподавателя и описывают компоненты идентичности 
(профессиональный, личностный, институциональный), адаптированные на основе модели 
идентичности Клинг Сорен. С помощью опросных методов и метода наблюдения анализи-
руется исходное состояние идентичности преподавателей-предметников по отношение к 
новому виду профессиональной деятельности. Согласно результатам исследования препо-
даватели воспринимают процесс внедрения EMI в практику ЮУрГУ как неизбежный, 
осознают возможности и потребности в профессиональном развитии как в области ис-
пользования стратегий EMI, так и в области повышения уровня владения иностранным 
языком, опасаясь при этом снижения статуса профессионала. Результаты данного исследо-
вания можно использовать как для развития языковой политики вуза в области иноязычного 
образования, так и для разработки программ повышения квалификации в области EMI.  
Ключевые слова: интернационализация, обучение английскому языку, идентичность, 
идентичность учителя, профессиональная идентичность, личностная идентичность, 
институциональная идентичность. 
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